Proposed Fall 98 Standards Revisions



General Education--Behavioral Sciences 





Proposed Revisions



The Behavioral Sciences Working Committee, in collaboration with the Panel Participants for General Education Courses, recommends the revisions to standards stated in the attached General Education--Behavioral Sciences Probe Report.

 

Recommended Action -- DTAE staff:

Recommend proposed revisions to PSY 192.  Concur with the concept of changing PSY 100 to an EMP prefix course.  However, the Work Ethics Committee appointed by Dr. Breeden has not yet completed its work, which may have implications for the content of PSY 100. Therefore, we recommend tabling any changes to the content of PSY 100 until the end of Fall Quarter, when the work of the Committee should be completed.



Recommended Action -- Joint VPIS/Presidents Ad Hoc Standards Committee:

	TBD



Board Approved Action

	TBD



Summary of Credit Changes: PSY 192



Hours			Current		Proposed		Difference

Total Credit		3			5			+2

						Recommended	Difference

			DTAE		5			+2			

			VPIS/Pres AHSC	TBD

						Approved		Difference

						TBD
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�Quality Improvement Initiative

Phase One



The program standards and guides materials, which form the basis for instruction in  Georgia’s technical institutes, were developed with industry input beginning in 1987. Although all programs are reviewed by faculty each year through the Instructional Faculty Consortium Committee (IFCC) process, the general education courses have not been revised in any substantive way since the early 1990's. Given the accelerating changes in technology, the workplace, and learning research, a major systematic updating of all general education courses in the technical institutes, with business/industry involvement, is needed.



A three-year, comprehensive review and revision of all 120 standardized diploma and degree programs currently offered by the technical institutes began in July 1995. The competencies for each program will be revalidated by State Technical Committees (STCs) made up of business and industry representatives, and changes will be made as needed to incorporate technology updates, computer and TQM skills, work-based learning, and other emerging requirements.



A group of concerned parties including industry representatives, four year colleges and universities, technical institute vice-presidents of instruction, and commissioner’s faculty forum representatives provided input through panel discussions presented to instructional staff representing Math; Reading, English, and the Humanities; Behavioral Sciences; and Sciences to guide the revision of general education courses. The input of the Panel Discussion Group was then synthesized by instructors in Working Committees of the instructional areas listed above. The Working Committees produced the proposed changes included in this probe report.



This  probe process will be initiated for general education course revisions recommended by both the Panel Discussion Participants and the instructor’s Working Committee.  The following sections are included in each probe document:



	 	a list of Panel Discussion Participants;

	 	a list of Working Committee members;

	  	a summary  of issues addressed by the Panel Discussion Participants; 

	 	a discussion and synthesis of issues by the Working Committee; and 

	 	changes proposed by the Working Committee.  



Appropriate sections from the program guides will be included, to indicate proposed revisions. 





Panel Discussion Participants for General Education Revision





Industry Representatives



Bill Bitzell, Archbold Memorial Hospital

Brenda Brown, Delta Airlines

Buster Cleveland, Cleveland Electric Company

Jim Kiple, NAPA

David Price, Textron Corporation

Tom Stalvey, Ace Electric

Craig Stevens, Georgia Power 



Four Year College and University Representative



Dr. Rice, Clayton College and State University





DTAE Vice Presidents for Instruction



Dr. Richard Shinhoster, Savannah Tech

Dr. Rick Oliver, Okefenokee Tech

Dr. Morris Friedman, Gwinnett Tech

Dr. Daryl Gilley, Walker Tech

Dr. Sanford Chandler, North Metro Tech

Dr. Richard Thornton, Swainsboro Tech



Commissioners Faculty Forum



Bobby McLemore, Agricultural and Industrial

Donna Williams, Health Programs

Karen Reeves, Technology

Ray Mercer, Technology

John Hensel, Business Programs

Betsy Benson, Personal/Public Services

David Fields, Personal/Public Services

�Working Committee Members for the Behavioral Sciences







The following people were invited to attend the July, 1997 panel discussion and to serve on the Working Committee:



�Andrea Chapman

Valdosta Technical Institute



Joan Crews

Okefenkee Technical Institute



Sally Combs

Atlanta Technical Institute



Steve Kittrel

North Metro Technical Institute



Sarah Justin

Gwinnett Technical Institute



Dan King

North Georgia Technical Institute



Annette Rogers

Augusta Technical Institute



Connie Hebb

Columbus Technical Institute



Skip Sullivan

Heart of Georgia Technical Institute



Carol Dagger

Valdosta Technical Institute



�





These persons represent the executive chair and other regional chairs, as well as other representative behavioral sciences instructors. Continued communications by phone and FAX occurred after the July panel meeting. At the request of DTAE a working committee of instructors met and reviewed the PSY 100 course on Jan. 15, 1998. The resulting recommended course change is included in this probe report. The above members have responded to the requests of the panel discussion and DTAE within the guidelines of no increase in length of programs. 





�

A Summary of Issues Addressed by Panel Discussion Participants.



Following is a summary of comments by Panel Discussion Participants addressed to an audience of general education instructors which reflect the concerns each group has regarding general education courses at Georgia’s Technical Institutes. Comments that may have behavioral science inferences are made bold in the following:





INDUSTRY REPRESENTATIVES

The following comments were expressed by industry representatives: 



 	There is extensive need for math and reading skills in the automotive service industry. Reading skills are necessary for reading service manuals and math skills are necessary for technical formulas. Communication skills are also very important.



 	Electrical wiring and distribution requires students to have more contextually defined math skills. Better communication skills are needed to speak with customers in an effective manner. Both oral and written communication skills are a necessity. Math and science fundamentals studied in the context of electricity are critically important. School-to-work programs should become more widely used.



 	Airline mechanics felt that reading comprehension skills need improvement, that math skills are critical, and that English skills and the ability to communicate are very important. They also felt that computer literacy is essential to airline workers. The so- called “soft skills” of teamwork, can do attitude, and the education skills to be continuous learners are also considered very important.



 	The representatives from the manufacturing industry felt that because we have an aging workforce we have a need to try to capture some of the experience being lost due to retirement. They felt that we need an increased utilization of youth apprenticeships and improvements in on-the-job training. Word processing and improved computer skills are very important to the manufacturing industry. The prospective employee should have an understanding of workplace requirements and know how to get along with people.





 	The health care profession needs multi-skilled practitioners who possess critical thinking skills, algebra and physics skills in the context of health care practice, the ability to clearly communicate thoughts and ideas, and reading skills at the level of  materials commonly used in the health care environment. Those skills would be possessed by a person with good work ethics and computer literacy.



FOUR YEAR COLLEGES 

The following comment were made by a representative of Clayton College and State University:



 	Critical thinking and problem solving are emphasized in courses offered at Clayton College and State University. It is the only Regents senior college to be integrated with technical college. Currently 100 BAS students are at Clayton, 50% from Clayton 50% from other institutions.



 	There is no discernable difference between associate degree students and baccalaureate students in general core courses. Students from COC accredited schools will receive credit for academic courses passed at other COC accredited schools. Clayton considers writing and all communications to be a contextual activity. Writing criteria is established in the courses. Teaching communication is not just the English teacher’s job, therefore it’s teaching crosses program boundaries and the technical staff becomes familiar with English writing requirements. 



 	Math faculty at Clayton have moved to practical math. Algebra is contextually taught. Math is also the responsibility of the technical staff. An alternate course exists, an applied course that can be substituted for the traditional algebra course.



 	In-service with the technical staff and the academic staff will ensure that standards will be met. Instructional Technology skills are now a requirement for academic hires.





TECHNICAL INSTITUTE VICE-PRESIDENTS

The following comments were made by vice presidents from six Georgia Technical Institutes:



 	For cost effectiveness, Math 100 should be eliminated. 



 	Adherence to the standards provides a good common ground for schools and programs from which to operate.



 	Development of academic skills must cross program boundaries. Technical faculty must understand the  importance of academic skills. 



 	Courses are too long. Some of the mandatory classes are under question. 



 	Screening tests for academic skills should be similar to workplace skills. Students need practice with these tests.



 	Course transferability is a question. Applied classes are needed to give students practice in using skills in real life situations.



 	Quality improvement tools should be constantly reinforced in the students program of study.



 	Data should be queried, extracted, organized, and used in the student’s course work. The use of library and research techniques should be emphasized.



 	Customer focus is the responsibility of all faculty including academic instructors.



 	Practice should be part of the academic course taker’s experience. 



 	There needs to be some continuity in grading. A departmental exam system may be a possible solution. 



 	Students need to use higher order thinking skills in both academic and technical classes. There needs to be a broader application and expression of skills.



 	The importance of general education should be emphasized. Reading and comprehension  of complex materials is required in most job settings.



 	General core is the foundation for future acquisition of knowledge and skills. They are the keys to learning.



 	Teaching at the bare minimum is not desirable. Mastery of knowledge acquisition skills is the price of entry into the workforce.



 	Consideration of adult learning theory is an important aspect of preparing and presenting materials to adults. A wide variety of students come to Technical Institutes.



 	A great need exists for math instructors and technical instructors to work together. 



 	How do we match the skill level of completers with the certificate recipient. We need to keep students in school until they graduate to ensure the skills required of employers are achieved.



 	What can we realistically accomplish in these courses. Integration of math and English skills with technical courses is important. We cannot mandate teaching methodology at this meeting.



 	Our adjunct faculty is outstanding but, training for adjunct is a necessity.





COMMISSIONER’S FACULTY FORUM

The following comments were made by Commissioner’s Faculty Forum or their designee:



 	Tech Prep programs are teaching applied math.



 	There is a difference in math and English skill requirements needed for different program areas. This should be acknowledged and dealt with. The focus being on getting students into the workplace, you need to get the “most bang for your buck” in the time allowed.



 	Analytical skills and problem-solving skills are a necessity for the engineering/technical areas.



 	Students are coming into the technical programs without adequate basic math skills.



 	Teaching math contextually may be the solution to the problem of students being unable to apply theory to practical problems. This contextual method of teaching will require staff development to enable instructors to utilize this methodology.



 	Students in the health care programs need skills in metric measurements. In general the trend toward multi-skilled workers will require an elevated level of math skills. Using basic math skills in the solution of health related problems would be an improved method of instruction. 



 	There needs to be standardization in the requirements for completion of developmental courses. There needs to be an elevated exit point in developmental courses.



� 	Written and verbal skills need to be elevated. Students need improved resume` writing and employment interview skills.



 	Students need interpersonal relation skills that would allow them to interact better with clients and peers. Issues of death and dying should be addressed in psychology classes.



 	In the personal and public service courses students need strong written and oral skills. These grads often are in public roles. The primary areas in which academic subjects can help teach and reinforce are team skills and interpersonal skills, self knowledge, stress management, the ability to handle multiple priorities, the ability to think critically and make informed logical decisions, and budget and finance in self-employed occupations.



 	A collaboration needs to be established between technical and academic instructors to build and ensure the level of rigor required to support program specific courses.



 	In Business Math, MAT 111, the 10 keypad skills needs to be built into the competencies. For degree programs in business MAT 196 is preferred over MAT 191. Psychology classes need to include business ethics. Economics is still a viable course for business majors and needs to remain a general education course.









�Working Committee Discussion and Recommendations





The following statements are intended to represent the conclusions/recommendations by the WC members who were in attendance at the July panel discussion meeting:





 	It is recommended that PSY 192 - Industrial Organizational Psychology be changed from a 3 credit hour course to a 5 credit hour course.  Also, that the competencies be changed as reflected in the PSY 192 competency page which follows in this document.



 	No other recommendations were made relative to course/competency changes.



 	As a follow-up to the July meeting, discussions continued by phone and FAX relative to potential changes in PSY 100.  As of this date ( 11-19-97 ) there is no consensus as to any additional changes to be recommended.  Several members of the WC have indicated that there will be continued discussion of the panel comments in their up coming IFCC meetings.





�Standard Number:

XX-XX-XX





BEHAVIORAL SCIENCES





PSY 192 - INDUSTRIAL ORGANIZATIONAL PSYCHOLOGY



Provides instruction in and discussion of a wide range of activities related to the interpersonal skills required of a technician.   Topics include: fundamental of organizational behavior, leadership and leadership characteristics, organizational environments, personal career planning within an organization, corporate social environments, communications through group processes, operational activities, and case problems in technical environments. Extensive out of class reading is required in this course.



Competency Areas						Hours



- Fundamentals of Organizational Behavior			Class/Week - 3		

- Leadership and Leadership Characteristics			Lab/Week - 0

- Organizational Environments				Credit - 3

- Personal Career Planning Within an Organization

- Corporate Social Environments

- Communications Through Group Processes

- Operational Activities

- Case Problems in Technical Organizations



Prerequisites: Program admission level verbal scores or equivalent





�



										Standard Number:

											XX-XX-XX





BEHAVIORAL SCIENCES





PSY 192 - INDUSTRIAL ORGANIZATIONAL PSYCHOLOGY



Provides instruction in and discussion of a wide range of activities related to the interpersonal and managerial skills required in contemporary business and industry workplaces.   Topics include: industrial/organizational psychology overview, principles of human resource management, psychological testing, performance appraisal, training and professional development of employees, principles of leadership, motivational factors, workplace conditions, safety and health, workplace stressors, and work ethics.



Competency Areas						Hours



- Industrial/Organizational Psychology Overview	Class/Week - 5

- Principles of Human Resource Management		Lab/Week - 0

- Psychological Testing					Credit - 5

- Performance Appraisal

- Training and Professional Development of Employees

- Principles of Leadership

- Motivational Factors

- Workplace Conditions 

- Safety and Health

- Workplace Stressors

- Work Ethics



Prerequisites: Minimum Asset reading test score of 42, or comparable SAT, or ACT score.















�Document Number:

02-03-01



GENERAL CORE



PSY 100 - Interpersonal Relations and Professional Development



Course Overview





Course Description



Provides a study of human relations and professional development in today's rapidly changing world that prepares students for living and working in a complex society.  Topics include:  human relations skills, job acquisition skills, job retention skills, job advancement skills, and professional image skills.



Competency Areas



Human Relations Skills

Job Acquisition Skills

Job Retention Skills

Job Advancement Skills

Professional Image Skills



Prerequisite



Provisional admission



Credit Hours



	3



Contact Hours Per Week



Class - 3



Lab - 0



��	Document Number:

02-03-02



GENERAL CORE



PSY 100 - Interpersonal Relations and Professional Development



Course Outline





Recommended Outline	After completing this		Hours

		section, the student will:	Class	Lab





HUMAN RELATIONS SKILLS	 6	0



Goal setting�Develop and set personal goals.���

Stress management�Diagnose and respond to own stress level.���

Behavior problems�Identify strategies to handle difficult behaviors effectively.���

Personal introductions�Make proper introductions.���

Problem solving/decision making�Identify strategies to solve problems/make decisions.���

JOB ACQUISITION SKILLS		15	0



Job search�Identify strategies to conduct a job search.���

Career goals�Develop and set career goals.���

Employment documents�Prepare letter of application.���

�Prepare resume/applications.���

�Prepare follow-up letters.���

Interviewing�Demonstrate interviewing techniques.���



�Document Number:

02-03-02





Recommended Outline	After completing this		Hours

		section, the student will:	Class	Lab





JOB RETENTION SKILLS		3	0



Office relationships�Identify techniques used to work effectively with co-workers.���

Time management�Develop time management strategies.���

JOB ADVANCEMENT 

  SKILLS		3	0



Performance appraisal�Demonstrate ability to accept counseling positively.���

�Demonstrate ability to negotiate promotion/salary increase.���

Supervisory chain�Explain chain of responsibility.���

PROFESSIONAL IMAGE

  SKILLS		3	0



Image�Project professional image.���

Attitude�Project professional attitude.���

�Document Number:

02-03-03



GENERAL CORE



PSY 100 - Interpersonal Relations and Professional Development



Resources





Dahlstrom, H. S.  (1989).  Job hunting handbook (3rd ed.).  Franklin, MA: Author.



DuBrin, A. J.  (1988).  Human relations: A job oriented approach (4th ed.).  Englewood  Cliffs, NJ: Prentice Hall.



Gable, B.  (1985).  How to get a job and keep it (3rd ed.).  Austin, TX: Steck-Vaughn.



Reynolds, C.  (1988).  Dimensions in professional development (3rd ed.).  Cincinnati: South-Western.



Wilkes, M., & Crossweit, C. B.  (1991).  Professional development: The dynamics of success. San Diego: Harcourt Brace Jovanovich.





�Document Number:
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EMP XXX - Interpersonal Relations and Professional Development



Course Overview





Course Description



Prepares students to live and work effectively and face the challenges of a complex society. Emphasis is placed on job readiness, workplace organization and effective communication. Topics include: critical thinking/problem solving, group and organizational effectiveness skills, job acquisition/job retention, and self management.



Competency Areas



Critical Thinking/Problem Solving

Group and Organizational Effectiveness Skills

Job Acquisition/Job Retention

Self Management



Prerequisite



Provisional Admission



Credit Hours



	3



Contact Hours Per Week



Class - 3
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EMP XXX- Interpersonal Relations and Professional Development



Course Outline





Recommended Outline	After completing this		Hours

		section, the student will:	Class	Lab





CRITICAL THINKING/PROBLEM SOLVING		2	0



Creative thinking techniques











�Practice techniques for creative thinking.



Summarize the characteristics of creative people.



Describe various ways of improving  creativity.���

Critical thinking skills	Define critical thinking skills.

		

		Practice critical thinking skills in content courses, 

		newspaper readings, listening to news broadcasts, etc.



Problem solving/

decision making	Perform steps for problem-solving and decision making.





		Solve problems and make decisions more effectively.



GROUP AND ORGANIZATIONAL

EFFECTIVENESS SKILLS		7	0



Interpersonal skills�Identify and demonstrate the communication process.



Demonstrate active listening skills.





Describe a diverse workplace population.

���

Teamwork



�Identify team building techniques.



Describe group dynamics.



Identify leadership styles.���

Workplace organization	Identify the predominant workplace organizations.

		

		Describe the chain of command.



		Discuss differences in communication among various

		types of workplace organizations.



JOB ACQUISITION/JOB RETENTION	15	 0



Professional Image and attitude�Project a professional image.



Describe the attributes of a professional attitude.���

Employment strategies�Identify strategies for obtaining employment such as networking, Internet resources, telephone, and print media.



Prepare employability documents such as resume`, cover letter, application, and follow-up letter.����



�Document Number:

			Xx-xx-xx







Recommended Outline	After completing this		Hours

		section, the student will:	Class	Lab





Professional development	Identify sources for job related training 

		and for professional development.



		Create a plan for professional development in their

		occupational choice.



SELF MANAGEMENT		6	0



Self awareness �Identify personal values.



Identify and set short term and long term goals.



���Wellness/stress management	Identify strategies for achieving wellness.



		Identify strategies for managing stress.



Time management	Identify and develop time management strategies.

�









 



		General Education -Behavioral Science Probe Report

�PAGE�









April 1992	Page �PAGE� of 2









April 1992	Page 1 of 1









DRAFT - Probe Fall 1997	Page 4 of 4

���










